
printed by 

www.postersession.com 

Preservice Elementary Education Teachers:  
An International Approach to Music Methods Coursework 

Sharri VanAlstine, Doctoral Candidate                                         
Dr. Akosua Addo, Advisor 

College of Liberal Arts/School of Music, University of Minnesota, Twin Cities 

Table  1  -  Top  Thirteen  Music  Components  or  Concepts 
Preservice Teachers Feel Are Valuable Components for an 
Elementary Classroom Based on a Likert-type Scale (0=No 
Confidence to Integrate, 7=Highly Confident to Integrate). 
Gold indicates variables common to both tables. 

The variables:  The chart in Table 1 includes the thirteen curricular components and concepts 
perceived  most  valuable  to  pre-service  elementary  teachers  out  of  a  possible  forty-two 
variables.  The three most valuable components appear to be concepts related to knowing their 
students well enough to assess and connect instruction to student needs, a central component of 
critical  pedagogy,  and  one  discussed  in  connection  with  an  internationalized  approach  to 
instruction.   The chart  in Table 2 includes the thirteen components  or  concepts  preservice 
teachers feel most confident to integrate using an internationalized approach to instruction out 
of  a  possible  forty-two variables.  Ten  of  the  top  thirteen  variables  were  included in  both 
instances, indicating preservice teachers believe these variables are not only the most valuable 
for their music integration content, but they also feel the most confident to integrate them using 
an internationalized approach to instruction. 

Addressing the research questions: 1)  What is the relationship between pre-service teachers’ 
ability to confidently integrate music from an international perspective into their instructional 
curriculum and pedagogy and previous music education/experience?  A one-way, between-
subjects ANOVA indicates there is no significant main effect for previous music education/
experience  (p=.05)  and  preservice  teachers’  confidence  to  integrate  music  using  an 
internationalized  approach  to  instruction.   As  indicated  in  Figure  4,  however,  there  is  a 
significant  main  effect  for  music  lessons  (p=.05)  and  preservice  teachers’ confidence  to 
integrate music using an internationalized approach to instruction, particularly as it relates to 
rhythm, playing instruments, and instruments, two of which are part of the National Standards 
in Music Education.  

2)  What is the relationship between pre-service teachers’ ability to confidently integrate music 
from an international perspective into their instructional curriculum and pedagogy and prior 
cross-cultural/intercultural experience? A one-way, between-subjects ANOVA indicates there is 
no  significant  main  effect  for  previous  intercultural/cross-cultural  experience  (p=.05)  and 
preservice  teachers’ confidence  to  integrate  music  using  an  internationalized  approach  to 
instruction.  

3)  What is the relationship between pre-service teachers’ ability to confidently integrate music 
from an international perspective into their instructional curriculum and pedagogy and their 
perceptions of the difficulty of necessary musical skills? A one-way, between-subjects ANOVA 
indicates there is a significant main effect for perceived degree of difficulty of music skills 
(singing, listening, creating, playing recorder) (p=.05) and preservice teachers’ confidence to 
integrate music using an internationalized approach to instruction, relating to nearly all of the 
National  Standards  in  Music  Education,  including  singing,  playing  instruments,  listening, 
analysis,  historical  context,  and  music  integration  with  content  areas.   Additional  music 
fundamentals,  resources,  lesson planning and teaching, and philosophical frameworks were 
also  significantly  affected  by  degree  of  perceived  difficulty  of  music  skills  related  to 
confidence to integrate with an internationalized approach to instruction. 

Implications:  Prior music education, as a large category, did not affect preservice teachers’ 
confidence to integrate music using an internationalized approach to instruction, but individual 
music lessons did.   Although preservice teachers will  continue to have a variety of  music 
lesson experience, perhaps some “graded” or heterogeneous ability groupings would be better 
suited  to  address  the  individual  needs  of  these  students,  connected  to  prior  music  lesson 
experience.   Perceived  degree  of  difficulty  of  the  musical  skills  included  in  their  music 
methods  course  affects  preservice  elementary  classroom  teachers’ confidence  to  integrate 
music  using  an  internationalized  approach  to  instruction.   Those  who  struggle  with  their 
musical abilities are less likely to integrate music using an internationalized approach.  This 
indicates this music methods course needs to invest curricular and instructional time into the 
development  of  music skills,  such as  singing,  listening for  musical  understanding,  playing 
instruments,  and  creating/composing.   Moreover,  the  significance  attached  to  the  other 
variables implicit in excellent music teaching (music fundamentals, resources, lesson planning 
and  teaching,  and  philosophical  frameworks)  affects  all  content  areas  and  instructional 
practices in related to critical, over-all teaching skills.   

Participants (N = 52: female N = 41/male N = 11) are students at a university 
in the upper midwest in the United States. All of the students are working on a 
Master’s Degree in Education, and each is completing methods coursework 
and student teaching in preparation for teacher licensure.  

Each participant  filled  out  a  pretest  questionnaire  during the  first  regularly 
scheduled  class.   The  questionnaire  included  five  sections:   demographic 
information;  curricular  components  students  evaluated  according  to  their 
practicality  using  a  Likert-type  scale;  the  same  curricular  components  for 
students  to  indicate  their  level  of  confidence  to  integrate  music  from  an 
internationalized  perspective  using  a  Likert-type  scale;  four  musical  skills 
students could evaluate according to their difficulty using a Likert-type scale; 
and six open-ended questions for students to respond to regarding their prior 
intercultural/cross-cultural  experience,  what  they  understood  about 
internationalized  instruction,  their  intentions  regarding  internationalized 
instruction, and specifics about projects and curricular components.   

Instructional content and pedagogy throughout the class were framed within an 
internationalized approach.  In addition, student discussions, reflections, and 
lesson  planning  required  students  to  examine  and  implement  an 
internationalized approach to instruction into their microteaching assignments.  
Finally, students responded on a post-test questionnaire on the last regularly 
scheduled class session.   
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Table  4  –  Significant  Main  Effect: 
Music  Lessons  (p=.05)  Affects 
Confidence to Integrate Music with an 
Internationalized  Approach  to 
Instruction 

Variable 

Assessing Student Needs 

Connecting Instruction to Student Needs 

Writing Integrated Lesson Plan 

Applying Critical Pedagogy 

Applying Connections, Correlations, Integration 

Music Listening Connected to Content Areas 

Collecting Singing Games 

Rhythm Activities 

Movement Activities 

Finding Music Resources to Integrate w/ Content Areas 

Teaching Music Concepts Integrated w/ Content Areas 

Integrating Ethnic Music 

Teaching Integrated Listening Lesson 

Table  2  -  Top  Thirteen  Music  Components  or  Concepts 
Preservice  Teachers  Feel  Confident  to  Implement  Using  an 
Internationalized Approach to  Instruction Based on a Likert-
type Scale (0=No Confidence to Integrate, 7=Highly Confident 
to Integrate). Gold indicates variables common to both tables. 

Variable 

Assessing student needs 

Connecting Instruction to Student Needs 

Applying Critical Pedagogy 

Writing Integrated Lesson Plan 

Applying Connections, Correlations, Integration 

Movement Activities 

Teaching Integrated Listening Lesson 

Music Listening Connected to Content Areas 

Integrating Ethnic Music 

Creating Movement Activities 

Singing Activities 

Collecting Singing Games 

Listening Activities 

Variables Affected by Music 
Lessons 
Rhythm Activities 
Playing Instruments 
Creating Music - Improvising 
Performing Rhythms 
Implementing Movement 
Instruction in Music 

Music Skills  Variables Affected by Perceived Degree of Difficulty 
Listening  Singing Activities 
Listening  Listening Activities 
Listening  Assessing Student Needs/Modifying Instruction 
Listening, Creating/Composing  Creating Music – Songs 
Listening  Applying Critical Pedagogy 
Listening  Collecting Singing Games/Songs 
Listening, Singing  Teaching a Singing Lesson 
Listening  Making Instruments 
Listening, Singing  Singing Songs 
Listening, Recorder  Performing on Recorder 
Listening  Writing Integrated Lesson Plans 
Listening  Music Listening Connected with Content Areas 
Singing  Creating Music – Rhythm 
Singing  Creating Lessons Integrating Music w/ Content Areas 
Singing  Playing Instruments 
Singing  Listening to Identify Music Concepts 
Singing, Creating/Composing  Writing a Singing Lesson Plan 
Singing  Properties of Creative Movement 
Singing  Sharing Music Teaching Songs and Ideas 
Creating/Composing  Creating Music – Rap  
Recorder  Practice Recorder 
Recorder  Perform a Chant 

Table 3 – Significant Main Effect: Perceived Degree of Difficulty of Music Skills (p=.05) 
Affects Confidence to Integrate Music with an Internationalized Approach to Instruction 


